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Bu calismanin amaci, ilkokul ve lise okul mudirlerinin karsilastiklar1 ahlaki ikilemleri ortaya cikarmakur.
Vaka calismasi deseninde tasarlanan calismaya élciit ornekleme yontemiyle belirlenen dordu ilkokul,
dordu lise olmak tzere toplam sekiz okul muduri katlmisur. Calismada yar1 yapilandirilmis gortisme
formu kullanilarak elde edilen verilerin analizi betimsel analiz yontemiyle yapilmistr.. Bulgular, (i) tust
yonetimin baskis1 ve vicdan arasindaki ahlaki ikilemler, (ii) bir 6gretmen ve diger 6gretmenler arasindaki
ahlaki ikilemler ve (iii) 6gretmen ve 6grenciler arasindaki ahlaki ikilemler olmak tizere ti¢c tema altinda
sunulmustur. Calismanin bulgularina gore, okul miidiirleri elestiri etigi, adalet etigi, 6zen etigi ve meslek
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i AHLAKI DERGisi

Okullar, yoneticilerinin hem bireyleri hem de okulun misyonlarini dikkate aldig1 ve
bu baglamda sosyal sorumluluklarin g6z 6niinde bulunduruldugu, ayni zamanda ahlaki
amaglart da gergeklestirme i¢in kurulmus orgiitlerdir (Starratt, 2004). Dewey’e (1909)
gore, lizerine ahlaki bir sorumluluk diistiigii gercegini gérmezden gelen bir egitim sistemi
0devini ihmal ediyor demektir ki bu da okulun kendi varlik nedenini inkar etmesi anlamima
gelir. Modernlesmeyle birlikte yoneticilerin ¢aligma ortamlarmin gittikce daha karmagsik
hale gelmesi, ahlaki davraniglarda tutarlilik i¢in belirli perspektifierin benimsenmesi
gerekliligini ortaya koymustur (Walker & Shakotko, 1999). Aldiklar kararlarla toplumsal
kiiltiiriin gekillenmesinde ve tagimnmasinda énemli rolii olan egitim drgiitlerinin yoneticileri,
karar alma stire¢lerini ahlaki bir zemine oturtmali ve alinan kararlar bu ahlaki zeminin
digia ¢tkmamalidir (Daniel, 2001). Bununla beraber okul yoneticilerinin siirekli degisen
ve geligen bir okul ¢evresinde ahlaki ikilemlerle karsilagmasi kagmilmazdir (Cranston,
Ehrich & Kimber, 2006). Ahlaki ikilem dogru ile yanlis, adil ile adil olmayan arasindaki
zorlu secim anlamina gelmektedir (Strike, Haller & Soltis, 1998).

Starratt’a (1991) gore, yoneticinin sadece kendi ahlaki gérevini yerine getirmesi
onemli degildir; yonetici ayn1 zamanda ahlaki bir okul iklimi de olusturmalidir.
Dolayisiyla okul miidiirii egitim yonetimi alanina etik bir sorgulamayla bakmalidir.
Bunu da elestiri etigi (the ethics of critique), adalet etigi (the ethics of justice) ve dzen
(the ethics of caring) olmak lizere li¢ farkli etik perspektif uyarinca gore yapabilir.

(i) Elestiri etigi geregince; okul miidiirii sosyal yasamu elestirir, sosyal yasami
aydmlatmak i¢in kimin hangi grup tizerinde baskin oldugunu, islerin nasil yapilandirildigimni
saptamaya caligir (Starratt, 1991). Elestiri etigi egitimcilerin cinsiyet, smif, ik gibi
farkliliklarla ilgili ayrimcilik durumlarinda gereklidir. Bu bilesen “Kurallari, politikalari
veya yasalart kim koyar? Bu kurallardan, yasalardan veya politikalardan kim ya da
kimler fayda gorecek? Gii¢ kimdir? Sessiz kalan sesler kimlerdir?”” gibi sorulara cevap
arar (Caldwell, Shapiro & Gross, 2007; Shapiro & Hassinger, 2007). Elestiri etiginin
en onemli eksigi, elestirdigi sosyal diizeni yeniden yapilandirmaya yonelik ayrintili
bir plan sunmayisidir. Bu eksiklikten Gtiirii adalet etigi devreye girer. (if) Adalet etigi
geregince; yonetim hakkaniyet esas almarak yiiriitiilmelidir (Starratt, 1991). Egitimde
adaletin her zaman 6n planda tutulmas: gerektigi diisiiniilse de (Marshall, 2004; Shields,
2004), yoneticilerin ne kadar adil olabildikleri, is yerinde karsilagtiklar1 direnglerin neler
oldugu ile esit ve adaletli davranmay1 nasil basardiklarina iligskin ¢aligmalar yapilmamistir
(Theoharis, 2007). Adalet etigi “Belirli bir etik ikilemi ¢6zmek i¢in belirli bir kural, hak
veya politika var midir? Neden bu kural, hak veya politikalar belirli durum i¢in dogru
olandir? Kural, hak veya politikalar nasil uygulanmalidir?” sorularina cevap verir
(Caldwell ve ark., 2007; Shapiro & Hassinger, 2007). Bu perspektifin en 6nemli eksigi
“Biri igin adaletli olan, digeri i¢in adaletli degilse ne yapilmalidir?” sorusuna cevap
verememesidir. Bu nedenle Starratt (1991) bireylerin diisiincelerini g6z 6niine almanin
gerekliligine vurgu yapar. Bir diger perspektif olan (iii) ozen etigi geregince; bireyler
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karar almadan veya eyleme gegmeden 6nce s6z konusu karar veya eylemin sonuglarimi
ongodrmeye calisilmalidir. Dolaysiyla “Benim kararimdan/yaptigimdan kim ya da kimler
fayda gorebilir? Benim yaptigindan kim ya da kimler zarara ugrayabilir? Bugiin aldigim
bir kararm/yaptigim bir eylemin uzun dénemli etkileri neler olabilir? Eger bugiin birinden
yardim alirsam bunun karsiliginda gelecekte bu bireye veya topluma yiikiimliiligiim neler
olabilir?”” sorularina cevap aranir (Caldwell ve ark., 2007; Shapiro & Hassinger, 2007).

Starratt’in (1991) bu ii¢ ahlaki yaklagima Shapiro ve Hassinger (2007) meslek
etigini (the ethics of profession) de eklemistir. Meslek etigine gore, okul yoneticileri
biitiinliiklii, adil ve etik bir ger¢eve icerisinde tiim g¢ocuklarin basarist ugruna
caligmalidir (Interstate School Leaders License Consortium [ISLLC], 1996). Meslek
etigi perspektifinden bakildiginda karsilasilan bir ahlaki ikilemde su sorulara cevap
aranir: “Ogrenciler igin en faydali olan nedir? Egitim liderlerinin kisisel ve mesleki
etik kodlar1 neler olmalidir? Hangi mesleki etik kodlar1 dikkate alinmalidir? Bu
konuda toplum ne diisiiniiyor? Belirli bir durumda meslek etigine uygun hareket
etmenin en uygun yolu nedir?” (Caldwell ve ark., 2007; Shapiro & Hassinger, 2007).

Her ne kadar ahlak konusunda teoriler gelistirilse de, uygulayicilar kuramcilarin bir
adim gerisinde kalmistir (Starratt, 1991). Mevcut egitim yonetimi anlayislarinda teknik
yeterlilikler istenen diizeyde iken insani ve ahlaki niteliklere gereken 6nem verilmemektedir
(Hodgkinson, 2004). Bu baglamda calismanin genel amaci, okul miidiirlerinin
karsilastiklart ahlaki ikilemleri ve bu ikilemlerle nasil basa ¢iktiklarint ortaya ¢ikarmaktir.

Yontem

Calismanin Deseni

Bu calisma, nitel aragtirma yaklasgimlarindan vaka c¢alismasi deseni temelinde
tasarlanmustir. Vaka ¢aligmast, bir ya da birden fazla durumun derinlemesine tanimlanmasi,
incelenmesi ve yorumlanmasidir (McMillan & Schumacher, 2006). Creswell’e (2007)
gore vaka calismasi; arastirmacmin belirli bir siireyle sinirlandirilmig bir veya birkag
durumu, goklu veri toplama araglartyla (gdzlem ve goriisme formlari ile dokiimanlar ve
raporlar) derinlemesine inceledigi, duruma bagh temalar olusturdugu bir yaklasimdir.
Vaka caligmalarinda arastirmaciim en 6nemli amaci, ele alinacak belirli durum ya da
durumlari tanimlamasidir (Christensen, Johnson & Turner, 2011). Bu ¢alismada ele alinan
vaka ise, okul miidiirlerinin karar verme stirecinde karsilastiklar1 ahlaki ikilemlerdir.

Katilmcilar

Caligma, ahlaki ikilemlerle kars1 karstya geldiklerini ifade eden dordii ilkokul, dordii
de lise olmak tlizere toplam sekiz okul miidiiriiniin katilimiyla yiriitiilmiistiir. Calismada,
katilimcilarin se¢imi igin olasiliksiz 6rnekleme tiirlerinden ol¢iit ornekleme kullanilmig
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olup, buradaki 6l¢iit midiirlik gorevlerinde ahlaki ikilemlerle kars1 karsiya kalmaktir.
Bu dogrultuda okul miidiirleriyle 6n goriismeler yapilmis, kendilerine ahlaki ikilemler
hakkinda bilgi verildikten sonra, karar verme siirecinde ikilemde kalma durumlar
kaydedilmistir. Devam eden asamada ise, daha once belirlenen Olgiitlere uygun olan
ve calismaya katilma isteginde bulunan okul miidiirleri ¢alismanin katilimeilart olarak
belirlenmistir. Caligmanin temelini olusturan durum, karar verme siirecindeki ahlaki ikilem
oldugundan arastirmaciya en derin bilgiyi verebilecek katilimcilart secebilmek amaciyla
bu 6rnekleme yontemi kullanilmistir. Katilimcilarin 6zellikleri Tablo 1°de sunulmustur.

Tablo 1
Katilimcilarin Demografik Bilgileri
Okul Tiirtl Katilimeilar Brang Egitim Durumu Miidirlik Kidemi
Deniz Miidiir Siuf Lisans 1yl
. Mehmet Midiir Tiirkge Lisans 3yl
Ilkokul e . o
Tuncay Miidiir Simif Lisanstistii 3 yil
Korhan Midiir Tarih Lisansiistil 3yl
Aytag Miudiir Biyoloji Lisansiistil 36 yil
Lise Cemil Midiir Bilgisayar Lisansiistii 3yl
Osman Miidiir Edebiyat Lisanstistii 3 yil
Metin Miidiir ilahiyat Lisans 15 yil
Islem

Bireylerin gozlemleyemedigimiz davraniglarini, duygularini ve niyetlerini nasil
ifade ettiklerini 6grenmek i¢in gériisme en uygun veri toplama yontemidir (Creswell,
2007; Merriam, 2009). Dolayistyla bu ¢aligmanin verileri -okul miidiirlerinin karar
verme siireclerinde karsilastiklart ahlaki ikilemler ve bu ikilemlerin {stesinden
nasil geldikleri- agik uclu sorularin yer aldig1 yar: yapilandirilmis gériisme formu
kullanilarak elde edilmistir. Yar1 yapilandirilmis gériismenin en etkili 6zelliklerinden
biri olan gorlismenin sohbet havasinda gergeklesmesi (Yin, 2011) sayesinde
katihmcilar goriisme boyunca kendi seceneklerini kendileri belirleyebilmektedir
(Creswell, 2007). Calismada kullanilan goriisme formu olusturulurken oOncelikle
literatiirden faydalanilarak yar1 yapilandirilmis taslak goriisme formu hazirlanmistir.
Akabinde alan uzmanlarindan ve nitel aragtirma alaninin da uzmanlarindan goriis
almarak formda gerekli diizenlemelere gidilmistir. Eldeki yar1 yapilandirilmig
gorlisme formunun sorularinin g¢alisirliligini test etmek igin ahlaki ikilemlerle
kargilagan bir okul miidiiriiyle pilot calisma yapilmistir. S6z konusu pilot ¢alisma
dogrultusunda gereken degisiklikler islenip forma son hali verilmistir.

Katillme1 miidiirlerin  daha rahat edecekleri disiiniilerek kendi odalarinda
gercgeklestirilen goriismeler, yaklagik bir saat stirmiistiir. Bu goriigsmeler, miidiirlerin
de izniyle ses kayit cihazina kaydedilmis, yaziya daha sonra dokiilmiistiir. Verilerin
dokiimi sirasinda her bir konusma oldugu gibi, hicbir diizeltmeye gidilmeden,
aragtirmacilar tarafindan bir forma yazilmistir. Goriismelerin dokiimiinden sonra elde
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edilen veriler betimsel analiz yontemiyle analiz edilmistir. Betimsel analiz yapilirken
veriler Oncelikle anlam maddelerinin siniflandig1 kategorilere ayrilmis, benzer
mesajlar bir kategori altinda toplanarak bulgular sunulmustur.

Gegerlik ve Giivenirlik

Nitel ¢alismalarda gegerlik, arastirmacimin inceledigi olguyu agiklamasiyla gergek
diinyanin tutarhiligidir. Bir diger ifadeyle gegerlik, arastirmaci ve katilimeinin olaylarin
ve olaylarin anlamlar1 iizerinde hemfikir olma durumudur (McMillan & Schumaer,
2006). Calismanin gecerligini temin maksadiyla arastirma siiresince arastirmacilar
tarafindan ilgili uzmanlardan goriis alinmistir (Creswell, 2007; Denzin, 1970, Merriam,
2009). Ayn1 zamanda her goriisme sonrasinda, katilimcinin ses kaydinin yazili hale
getirilen dokiimii kontrol edip onay vermesi istemiyle kendisine gonderilmis ve
boylece katilumcr teyidi saglanmistir. Nitel ¢alismalarda gilivenirlik, tutarhilik veya
saglamligina isaret etmektedir (Neuman, 2006). Calismanin giivenirligini saglamak i¢in
ses kayitlariin dokiimiiniin analizi esnasinda korleme yontemi kullanilmis, dolayisiyla
analiz edilen ifadelerin kime ait oldugu bilinmediginden tarafsiz yorumlama yapilmistir
(Creswell, 2007). Ayrica ¢caligmanin verilerin analizi agsamasi iki arastirmaci tarafindan
da ayr1 ayn gerceklestirilmis, sonrasinda aragtirmacilar arasindaki tutarlilik incelenerek
tutarsiz olan noktalarm tartisilmasiyla birliktelik saglanmastir.

Bulgular

Miidiirlerin karsilastiklar1 ahlaki ikilem konularma iliskin bulgularda; (7) st
yonetim ile vicdanlar: arasinda, (ii) bir ogretmen ile diger 6gretmenler arasinda
ve (iii) 0gretmen ile 6grenciler arasinda yasadiklari ahlaki ikilemler olmak iizere ti¢
tema ortaya ¢ikmigtir.

Ust Yonetim ile Vicdanlar1 Arasindaki Ahlaki ikilemler

Tiirkiye’de okullarin merkezi yonetim seklini benimsemis olmasindan dolay1
ist yonetim, okul midiirlerinin hem ahlaki ikilemlere diismelerinde hem de bu
ikilemlerde karar vermelerinde kilit rol oynamaktadir. Caligmanin bulgulara gore;
ilkokul miidiirlerinin de lise miidiirlerinin de ahlaki ikilemde en ¢ok kaldiklar1 konular,
ist yonetimin dahil olduklaridir. Katilimeilarin biiyiik kismi {icretli 6gretmen alimi
konusunda {ist yonetimin baskis1 oldugunu ve bu konuda karar verirken ahlaki ikilem
yasadiklarinm dile getirmistir. Ucretli 6gretmen konusunda bir yandan {ist yénetimin
emri ile vicdami arasinda ikilemde kalan okul miidiirlerinden Deniz Miidiir ist
yonetimin baskisina ragmen onlarin aleyhinde karar verdigini su sekilde ifade etmistir:

Sube miidiiriiniin telefonuyla bi iicretli gretmen baslad: burda. Ogretmen, 6grencilerden

stirekli hediye istiyomus. Sinifta cocuklara sormus: “Senin baban ne is yapiyo, Senin annen ne
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is yapryo” falan diye. ...cocuklarin babalar1 biiyiik oranda tekstil isinde ¢alistyo. Ogretmene
getirmisler kilik kiyafet... Bazen rengini begenmiyomus, degistirmek i¢in geri veriyomus.
Neyse... Ogrenciler sikayet etti. Ogretmeni cagirdim, sordum. “Benim haberim yok, cocuklarm
icinden gelmis” dedi. Ben durumu anlatan bi yazi yazdim, ilisigini kestim. Sube miidiirii yine

[T

aradi, “n’aptin” dedi. Durumu anlattim. “Tamam” dedi. Ne desin. Ama o arada ikilemde kaldim.

Bazi okul miidiirleri ise, 6grenciler s6z konusu oldugunda bile, vicdanen rahatsizlik
duymasina ragmen iist yonetimin emrine boyun egdini sOylemistir. Korhan Miidiir,
bu konudaki duygularini asagidaki ctimleleriyle agiga vurmaktadir:

Bir idicretli dgretmen geldi okula. Ama amirimin amirimin amiri ile... Ogrenciler kadmnm
kiyafetinden memnun degil, veli zaten siirekli sikdyet¢i bu Ogretmenden... Burada
anlatamayacagim davranislart vardi. Veli de 6grenci de bunlarin farkindayd: tabii ki. Ama
emir biiyiik yerden geldigi icin 6gretmen hakkinda higbir sey yapamadim. Vicdanim hig rahat
degildi, oras1 ayr1... Ama sonugta kendisi gidene kadar, okulda kalmaya devam etti.

Katilimcilardan bazilar1 ise, 6gretmenlerin ders programlart konusunda {ist
yonetimden gordiikleri baski dolayisiyla ahlaki ikilemde kaldiklarini, yine emri
veren list yonetim oldugu icin diger 6gretmenlerin haklarini goz ard: edip bu emri
uyguladiklarini belirtmislerdir.

...mesela 6gretmen programimda bi giin bos olsun diyo. Ama olmuyo, mesela uyusmuyor,
yapamiyoruz. Yapamiyorum, diyorum. Gidiyo hemen sendikadan, ilden ya da ilgeden
birini aratiyo. Telefon gelince mecburen programi iyice mahvedip onunkini diizeltiyorum.

Yine kendi soziimii yemis oldum. (Tuncay Miidiir)

Lise midiirleri, lisede devamsizhigi dikkate alma kosulu oldugu halde, st
yonetimden bazi 6grencilerin devamsizliklarini silmeleri yoniinde baski gordiiklerini
belirtmiglerdir. Lise miidiirleri, diger 6grencilere haksizlik yapmamak i¢in bu talepleri
yerine getirmek istemediklerini velakin talep sahiplerinin amirleri olmasi yiiziinden
duyduklar1 zorunluluk karsisinda ahlaki ikileme de diistiiklerini anlatmislardir. Tlkokul
midiirleri ise, kimi 6grencilerin siniflarin1 degistirmeleri hususunda {ist yonetimden
baski1 gordiiklerini ifade etmistir. Benzer sekilde ilkokul miidiirleri de diger 6grencilerin
hakki ile amirlerinin emri arasinda kalarak ahlaki ikilem yasamakta, ne var ki yine
diger 6grencilerin haklarin1 goz ardi edip amirlerinin dedigini yapmaktadirlar.

Calismanin bulgularina gore, bir karar noktasinda iist yonetimin baskist ile kargilagan
okul miidiirlerinin yasadiklar1 ahlaki ikilemler, cogunluklar {ist yonetimin dedigini
uygulama ile sonuglanmaktadir. Ust yénetimin baskisi ile kars1 karstya geldiklerinde
miidirlerin ilk izledikleri yol, amirlerine olay1 ayrintili sekilde anlatmak ve onlar1 ikna
etmeye ¢alismak olmaktadir. Miidiirler amirlerini ikna edemediklerinde ise, ekseriyetle
aldiklart emre uymayi tercih etmektedirler. Boylesi bir durumda miidiirleri rahatsiz
eden sey de velilere, Ogrencilere veya Ogretmenlere isteklerini yapamayacaklarini
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sOylemelerine ragmen tist yonetimin baskisi sonucunda bu istekleri yerine getirdiklerinde
sozlerini yemis olmalaridir. Bunu bir katilimcr soyle ifade etmistir:

Adam geliyor, 2 ay 6nceki devamsizligini silmeye ¢alisiyo. Yok ki dyle bi yasa. Kanun, kural
yok...Simdi siz orda net durus sergiliyosunuz. ...Siz veliye bunu anlatiyosunuz. Veli anlamis
gibi gidiyo, ilge milli egitime sOyliiyor, ilce milli egitimden telefon geliyor. Diyo ki “hocam
yardimet olun...” “Tamam hocam, sikinti yok” diyosunuz. O veli geri geldiginde, bi 6nceki
goriismenizdeki o masum, uysal veli degil. Veli geliyor; “Ben bak her tiirlii isimi hallederim”
sizin karsisinda daha bdyle horoz pozisyonuna geciyo. Simdi onu yasadiginiz zaman... Ayni
veli iki farkl1 karakter sergiledi ya... Ikinciyi goriince diyosunuz ki “Ben niye burdayim? Ben
naptyorum?”’ (Metin Miidiir)

Bir Ogretmen ile Diger Ogretmenler Arasindaki Ahlaki ikilemler

Midiirler, Ogretmenlerin motivasyonunu arttirmaya ve yiiksek performans
sergilemelerine yarayacak uygun bir ortam hazirlamalidir. Bununla birlikte okul
miidiirleri, hangi 6gretmene nasil bir ortam sunmasi gerektigi noktasinda ahlaki
ikilem yasamaktadir. Okul miidiirleri, 6gretmenler arasinda en ¢ok dgretmene bos
giin verme, ek ders kesintisi yapma ve bagar1 belgesi verme konularinda ahlaki
ikileme dustiklerini belirtmislerdir.

Miidiirler, 6gretmenlerin genellikle lisansiistii egitim almak, cocuklariylailgilenmek
veya ikinci bir iste ¢aligabilmek i¢in kendilerinden bos giin talebinde bulunduklarin
diisiinmektedirler. Miidiirler, ilgili mevzuatta s6z konusu isteklerin sinirlart ¢ok net
oldugu halde, 6zellikle basarili 6gretmenlerin motivasyonunu ve dolayisiyla okulun
bagarisini diislirmemek amaciyla mevzuat1 esnettiklerini, ancak diger dgretmenlere
haksizlik edip etmedikleri kuskusuyla da ahlaki ikilemde kaldiklarint séylemislerdir.

Bazi katilimcilar ise, bagarili 6gretmenlerin ek derslerini kesme konusunda ahlaki
ikileme diistiiklerinden bahsetmistir. Basarili 6gretmenin ders iicretini kesmek
istemedigi gibi diger 6gretmenlere haksizlik etmek de istemeyen bir miidiir tereddiitte
kaldig1 hususlar su sekilde dile getirmistir:

Eger bir 6gretmen pazartesi derse gelmediyse, salt ve ¢arsamba giinkii ek dersi de kesiliyor.
Ama biliyorum ki o 6gretmen ¢aliskan bir 6gretmen. Ben bu durumda ikilemde kaliyorum.
Bu 6gretmenin ek dersini kesmeli miyim, kesmemeli miyim? ...iicretini kesersem sali ve
¢arsamba ginlerinden de ek ders licreti kesilecek. Ama eger kesmezsem, bu sefer baska
ogretmenler duyarsa bu sefer ben kotii duruma diigerim, bunu da istemem. Bu konuda
ikilemde kaliyorum. (Tuncay Miidiir)

Midiirlerin 6gretmenler arasinda ahlaki ikilemde kaldigi bir diger konu ise,
Ogretmenlere verilen basar1 belgeleridir. Okullarinda basar1 belgesini almay1 hak
eden birden fazla 6gretmen oldugunda iglerinden kimini okul miidiirlerini biiytik bir
ahlaki ikileme sokmaktadir.
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Okul miidiirlerinin ¢ogu 6gretmenler arasinda ahlaki ikilem yasadiklarinda, diger
ogretmenlere haksizlik ettiklerini diisiinseler de, basarili 6gretmenlerden yana tercih
kullandiklart goriilmektedir. Bu davranislarinin dayandigi basat etmenin s6z konusu
ogretmenlerin performansimi diisiirmemek oldugunu vurgulayan miidiirler, diger
ogretmenlerin tepkisini gekmekten kacgindiklari i¢in de davranislarinin gizli kalmasina
cabalamaktadirlar. Bazi midiirler ise diger dgretmenlere haksizlik yapmamak icin
ogretmenlere sirayla yardim ettiklerini ifade etmislerdir.

Ogretmen ile Ogrenciler Arasindaki Ahlaki ikilemler

Calismanin bulgularma goére, hem ilkokul hem de lise miidiirleri karar verirken
ogrencilerin haklart ile Ogretmenin haklar1 arasinda ahlaki ikilemde kalmaktadir. Bu
baglamda miidiirlerin en ¢ok ahlaki ikilem yasadiklart konular, 6gretmenin Ggrenciye
uyguladig1 siddet ile sendikamn kilik kiyafet eylemi olarak tespit edilmektedir. Ogretmenin
hakki mu, ogrencilerin hakki mi1 sorgulamasinda miidiirleri ikilemde birakan mesele,
bir taraftan Ggretmene yaptirim uygulamasi gerekirken yapamamasi diger taraftan da
ogrencilerin egitimlerinin ve psikolojilerinin olumsuz etkilenmesini engellemek istemesidir.

Okul miidiirlerinin neredeyse hepsi siddetin kabul edilemez oldugunu ve bu
noktada Ogrencinin hakkin1 savunduklarini dile getirmislerdir. Katilimeilardan
bazilari, 6gretmene hemen sorusturma actiklarini belirtirken bazilar1 da bu davranisin
kabul edilemez olusuna ragmen her zaman yasal islemin uygulanmayabilecegini,
bazen 6gretmeni davranisinin dogru olmadigina ikna etmeye ve veliyle 6gretmenin
arasint diizeltmeye calistiklarini belirtmislerdir. Bununla ilgili diisiincelerini bir
miidir su sekilde ifade etmistir:

Gegen matematik dgretmeni 6grencinin birisini sinifta dovmiis. Kafasina kitapla vurmus.
Veli hemen sikayete geldi, hakli olarak. Ama Gbiir taraftan 6gretmeni de kazanmam lazim.
Ogretmen toy, daha 4 yillik 6gretmen. Ama isinde ¢ok iyi. Once veliyi sakinlestirdik.
“Haklisiniz” dedim. “Benim de ¢ocugum var, bdyle bir sey benim basima gelse ben de
miidiire gider, sikdayet ederdim” dedim... “Biz her zaman burdayiz, bi yere gitmiyoruz.
Ayni olay tekrarlanmiycak. Eger boyle bir sey tekrarlanirsa ben yine buradayim, o zaman
tekrar goriisiiriiz” dedim. Veli biraz sakinlesti. Ogretmeni ayr1 odama ¢agirdim, onunla ayr1
konustum. Dedim, “Kadin senin annen yasinda... Oziir dile elini 6p, bu mevzu kapansin”

dedim. Ogretmen veliden &ziir diledi, konu kapandi. (Korhan Miidiir)

Her ne kadar yasalarla siddet yasaklanmis olsa da, okul miidiirlerinden bazilari,
siddet konusunda 6gretmeni hakli bulmakla beraber karar noktasinda ahlaki ikilem
yasadiklarmdan bahsetmislerdir. Omegin katilimcilardan biri “Ogretmen de iyi bi
ogretmen aslinda. Demek ¢ok sinirlendirmis ¢ocuk. (Deniz Miidiir)” diyerek 6gretmenin
siddet uygulamasinin nedenini 6grencide aramak gerektigine dikkat cekmistir.
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Okul midiirlerini ahlaki ikilemde birakan bir diger mesele ise, sendikalarin
ogretmenlerin kilik kiyafetine iliskin eylemleridir. Okul miidiirleri, 6gretmenlerin bir
kisminin kilik kiyafetinin Y6netmelik’te uymadigini, ancak iiyesi olduklart sendikanin
aldig1 kararlarin gostererek serbest bi¢cimde giyindiklerinden bahisle 6gretmenlerin
kiyafetlerinin 6grencileri olumsuz etkiledigine deginmislerdir. Bir tarafta 6grencilerin
gelisimi, diger tarafta 6gretmenlere bir yaptinm uygulamak isteyip de yapamamasi
miidiirlerin ahlaki ikilem yasamasina neden olmaktadir. Bazi1 katilimcilar, 6grencilerin
dogru gelisimi ve diger 0gretmenlerin tepkisini ¢ekmemek i¢in toplum normlarina
uygun giyinmeyen Ogretmenleri bir {ist makama sikayet ettiklerini belirtmiglerdir.
Bu sekilde bir yol izleyen midiirler, sikdyet edilen 6gretmenle ilgili hi¢bir karar
¢ikmayacaginin hatta sikayetlerinin iist yonetimde kendileri i¢in olumsuz intibaya yol
acacaginin farkinda olduklarmi, ancak 6grencileri adina yapmalari gerekeni yaptiklarini
vurgulamislardir. Bazi katilimcilar ise, sikayette bulunmanin higbir ise yaramayacagini
bildiginden Ogretmeni sikdyet etmedigini, fakat vicdaninin da rahat olmadigim
aciklamistir. Bu sorunla ilgili diisiincelerini bir miidiir su sekilde ifade etmistir:

...bizim Ogretmenin birisi, yandaki imam hatip okulundan bi dgretmeni sarikli gérmiis...
Artik bu sendikalarin bu kiyafet grevi bu boyuta geldi. Simdi bu okulun miidiirii ne yapsin?
Bisey yapamaz ki! Alin size ahlaki ikilem. Ogretmen dedigin 6grencilere &rnek olacak hocam.
Disarda nasil gezerse gezsin ama okulda olmaz... Bu aslinda bi kravat takmamayla baglamusti,
¢igrindan ¢ikti... Ama bisey diyemiyorum ki. (Osman Midiir)

Ornegin 6gretmenlerin kiyafet grevi var. .. E bisey diyemiyosun, demek istiyosun diyemiyosun.
Sendikamin karar1 var diyo adam. Bi de bu sene erkeklerde dar kisa paga pantolon modast var.
Bizim 6gretmenler de geng. Erkekler dar kisa paga pantolonla okula gelmis. Sakalini kesmemis,
kulaginda kiipe... Ogrenciler onu érnek aliyolar. Uyarmak istiyorum ama uyaramiyorum,
sendika karari var. (Tuncay Miidiir)

Sonu¢

Okul midiirlerinin karsilastiklart ahlaki ikilemlerin incelendigi bu ¢alismada, okul
midiirlerinin iist yonetimin baskisiyla vicdani arasinda, 6gretmenle diger 6gretmenler
arasinda ve 8gretmenle 6grenci arasinda ahlaki ikileme diistiikleri ortaya ¢ikmugtir, Ust
yonetimin bask1 yapmakla miidiiriin ahlaki ikilem yagsamasina yol agtigi konular, ticretli
O0gretmen, dgretmenlerin ders programlari ve bazi 6grencilerin devamsizliklarinin
silinmesi olarak tespit edilmistir. Siiphesiz, karar verme asamasinda yonetici ¢esitli
baskilar altinda kalmaktadir (Baloglu, 2014). Ust yonetimin baskisiyla kars1 karsiya
kalan ve ahlaki ikilem yasayan okul miidiirleri, ‘Kurallari, politikalar1 veya yasalar
kim koyar? Bu kurallardan, yasalardan veya politikalardan kim ya da kimler fayda
gorecek? Gii¢ kimdir? Sessiz kalan sesler kimler?’ gibi sorulara cevap arayarak
(Caldwell ve ark., 2007; Shapiro & Hassinger, 2007) elestiri etigini gbz Onilinde
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bulundurmaktadirlar. Ust ydnetimin baskisina muhatap olan okul miidiirlerinin cogu,
vicdanlar1 rahat etmese de, amirlerinin dedigini yapmaktadir. Kirby, Paradise ve
Protti’ye (1992) gore, yoneticilerin amirlerinin goriisiine ters diismeyen kararlara
yoneldikleri goriilmiistiir. Ne pahasina olursa olsun kendi yonetsel konumlarin
devam ettirmek amactyla yoneticiler, vicdanlarini bir kenara birakip (Ergun, 2004 ten
akt., Ozdemir, 2008), amirlerinin goriisleri dogrultusunda karar alabilmektedir.

Caligmanin bir diger bulgusu ise, midiirlerin bir dgretmenle diger 6gretmenler
arasinda ahlaki ikilemde kalmalaridir. Midiirler, 6gretmenler arasinda en fazla
ogretmene bos giin verme, ek ders kesintisi yapma ve basari belgesi verme konularinda
ahlaki ikileme diistiiklerini belirtmislerdir. Nitekim Walker ve Shakotko (1999) da
okul yoneticilerinin en ¢ok personel degerlendirme ve 6gretmeni giiclendirme gibi
konularda ahlaki ikilem yasadiklarini 6ne siirmektedir. Caligmanin bulgularina gore;
Ogretmenler arasinda ahlaki ikilemde kalan miidiirler, karar verirken 6gretmenin
motivasyonunu ve okulun basarisini diistirmemek maksadiyla Starratt’m (1991)
Ozen etigini dikkate alarak basarili 6gretmenler i¢in mevzuati esnettiklerini agiga
vurmuglardir. Ote yandan diger Ogretmenler kendilerine haksizlik yapildigini
diistinmesinler diye bdylesi uygulamalart gizlemeyi uygun bulmaktadirlar. Esasen
Langlois’in (2004) egitim yoneticileriyle yapmis oldugu calisma da yoneticilerin
ahlaki ikilem iginde verdikleri kararlardan otiirii ¢alisanlarin kin beslemesinden
¢ekindiklerini ortaya koymaktadir.

Calismanin bir diger bulgusuna gdre miidiirlerin, 6grencilerle 6gretmenler arasinda
en fazla ahlaki ikilem yasadiklar1 konularm 6gretmenin 6grenciye uyguladig siddet
ve sendikanin kilik kiyafet eylemi oldugu goriilmiistiir. Bu meselelerde miidiirlerin,
cogunlukla 6grencinin yaninda durdugu gériilmiistiir. Ogrenci ile dgretmen arasinda
ahlaki ikilemde kalan okul midiirlerinin tiim ¢ocuklarin bagaris1 ugruna meslek etigi
(Caldwell, 2007; Shapiro & Hassinger, 2007) perspektifinden karar verdigi sdylenebilir.

Sonug itibariyla egitim orgiitlerinin amaglarinin genellikle degerlere dayali olmasi
(Bursalioglu, 2010) ve modernlesmeyle birlikte yoneticilerin ¢aligma ortamlarinin
gittikge daha da karmagik hale gelmesi (Walker & Shakotko, 1999) okul miidiirlerinin
ahlaki ikilemlerle karsilagsmasini kagmilmaz kilmaktadir. Caligmanin bulgularina
bakildiginda okul miidiirlerinin farkli ahlaki ikilemlerde farkli yaklagimlar kullandig1
gorlilmektedir. Shapiro ve Hassinger’a (2007) gore de her ahlaki bilesen tek basina
yeterli degildir, birbiri ile desteklenmeli ve eksik yanlar1 bu sekilde tamamlanmalidir.
Bu baglamda okul miidiirlerine ¢ok biiyiik sorumluluk diistiigii agiktir. Okul miidiirleri
glicli, politikay1, yasa ve kurallar1 elestirel bir gozle incelemeli; okulda adaleti
saglamak icin elinden geleni yapmali; adaleti saglarken bireylerin 6znel ilgilerini goz
ontinde bulundurmali ve tiim bunlar1 yaparken okulun amacini unutmamalidir.
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Schools are organizations where administrators take the goals of the school and of
individuals into consideration in accordance with the social responsibilities that have
been established to carry out ethical aims (Starratt, 2004). According to Dewey (1909),
an education system that ignores its ethical responsibilities ignores its duties and reason
for being. Because administrators’ work environments have become more complex since
modernization, the need has arisen for adopting moral behaviors (Walker & Shakotko,
1999). Educational organization administrators, who have a crucial role in shaping and
maintaining social culture, should base decision-making processes on morals, and these
decisions should remain within the moral basis (Daniel, 2001). In a constantly changing
and developing school environment, however, school administrators inevitably face
moral dilemmas (Cranston, Ehrich, & Kimber, 2006). Moral dilemmas refer to the
tough choices that are made between right and wrong and between fair and unfair
(Strike, Haller, & Soltis, 1998). According to Starratt (1991), administrators should
not only carry out their ethical duties but also create an ethical school environment.
Starratt (1991) stated that school principals should consider educational management
using ethical reasoning. They can achieve this through three ethical perspectives: the
ethics of critiquing, the ethics of justice, and the ethics of caring.

According to the ethics of critiquing, school principals critique social life and try
to clarify who is in charge of which group and how things are constructed (Starratt,
1991). Critiquing ethics are necessary for difficulties that educators face, such as
differences in gender, class, and race. This perspective seeks answers to the questions,
“Who determines the rules, policies, and laws; who benefits from these things; who
is in charge; and which voices are not being heard?” (Caldwell, Shapiro, & Gross,
2007; Shapiro & Hassinger, 2007). Yet the biggest drawback of this perspective
is that it doesn’t offer a detailed plan for reconstructing the social order being
critiqued. The ethics of justice comes forth at this point. Ethics of justice underline
that administrations should act according to what is right (Starratt, 1991). While
justice is always prioritized in the field of education (Marshall, 2004; Shields, 2004),
studies have not been conducted on how administrators act fairly, what challenges
they encounter in the work place, or how they achieve acting equally and fairly
(Theoharis, 2007). The ethics of justice answers the questions, “Is there a specific
rule, right, or policy for solving a specific ethical dilemma; why is this rule, right, or
policy correct for a specific condition; and how should the rule, right, or policy be
carried out?” (Caldwell et al., 2007; Shapiro & Hassinger, 2007). The main drawback
of this perspective is that it fails to answer what should be done when what is fair
for one is unfair to another. Thus, Starratt (1991) underlines the need to consider
individuals’ philosophies.

In the ethics of caring, individuals consider the outcomes of their decisions and
actions. They seek answers to the questions, “Who will benefit from my decision;
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who will be hurt by my actions; what are the long-term effects of my decisions; and
if I seek help from someone today, what should I do for this person or for society in
the future?” (Caldwell et al., 2007; Shapiro & Hassinger, 2007).

Shapiro and Hassinger (2007) added professional ethics to Starratt’s (1991) three
cthical perspectives. According to professional ethics, school administrators should
strive for the success of all students based on integrity, justice, and ethics (Interstate
School Leaders License Consortium [ISLLC], 1996). The following questions should
be answered in accordance with the perspective of professional ethics for cases of ethical
dilemma: “What is the most useful solution for students, what are educational leaders’
personal and professional code of ethics, which professional ethical codes should be taken
into consideration, how does society feel about this, and what is the most appropriate way
to act for a specific case?” (Caldwell et al., 2007; Shapiro & Hassinger, 2007).

While theories have been established on ethics, implementers have always been
a step behind the theorists (Starratt, 1991). Even though technical facilities are at
a desired level in terms of the educational administrations’ current understandings,
humanitarian and moral features have been ignored (Hodgkinson, 2004). In this
respect, the general purpose of this study is to examine primary school principals’
ethical dilemmas in terms of which issues school principals have encountered an
ethical dilemma with most and which paths they have followed in making decisions
during these ethical dilemmas.

Method

Research Design

This study uses a case study design, a qualitative research approach. A case
study refers to a detailed definition, examination, and interpretation of one or more
cases (McMillan & Schumacher, 2006). According to Creswell (2007) case studies
are an approach where a researcher deeply examines one or more cases that are
limited in time using multiple data-collection instruments (observations, interviews,
audio-visual documents, and reports) and creates themes based on the case(s). The
main purpose of the researcher in a case study is to define a specific case or cases
(Christensen, Johnson, & Turner, 2011). The situation under consideration in this
study is the moral dilemmas that school principals face.

Participants

The study has been conducted over a total of eight school principals who stated
having faced moral dilemmas; while four of them are primary school principals, the
others are high school principals. As the criterion sampling method has been used
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in selecting participants, the criterion here is facing moral dilemmas in the duties
of being a principal. Pre-interviews were conducted within this scope, and after
participants were informed about moral dilemmas, any remaining dilemmas were
noted in their decision-making process. In the next step, principals who had been
determined to fulfill the criteria and who wished to participate in the study were
then identified as the participants. Because the situation that creates the basis of the
study is moral dilemmas in the decision-making process, a sampling method has
been used to select participants who can give the researcher the deepest knowledge.
Participants’ characteristics are presented in Table 1.

Table 1
Participants’ Demographic Features
School Type Participants Department Educational Level Experience
Principal Deniz Primary Undergraduate 1 year
. Principal Mehmet Turkish Undergraduate 3 years
Primary Schools L. .
Principal Tuncay Class Non-thesis Master’s degree 3 years
Principal Korhan History Graduate 3 years
Principal Aytag Biology Non-thesis Master’s degree 36 years
Principal Cemil Computer Master’s degree 3 years
High Schools . P . P . ¢ Y
Principal Osman Literature Non-thesis Master’s degree 3 years
Principal Metin Theology Undergraduate 15 years

Data Collection Tools

The interview method is the most appropriate for collecting data to find out
how individuals express their unobservable behaviors, emotions, and intentions
(Creswell, 2007; Merriam, 2009). A semi-structured interview form with open-ended
questions has been used in this study to reveal the ethical dilemmas that school
principals face while making decisions and how they handle these dilemmas. One of
the most effective features of semi-structured interviews is that interviews are carried
out as conversations (Yin, 2011). Thus, participants determine their own responses
throughout the interview (Creswell, 2007). A rough draft of the semi-structured
interview was prepared according to the literature while developing the interview
form for the study. Opinions were gathered from related experts and qualitative
study experts, after which the necessary revisions were made to the form. A pilot
study was carried out over school principals who encounter ethical dilemmas to test
the functionality of questions on the semi-structures interview form. The necessary
corrections were made after the pilot study, and the form took its final shape.

Data Collection and Analysis

The interviews, which lasted almost an hour, were carried out in person in the
principals’ rooms with the thought that they would be more comfortable. The
interviews were voice-recorded with the principals’ consent, and the researchers
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transcribed the voice recordings. After the interviews were itemized, the data
obtained from the interviews were analyzed through content analysis. In content
analyses, documents are first categorized according to their items’ meanings, and
similar messages are placed under the same category.

Validity and Reliability

Validity in qualitative studies refers to the consistency of a researcher’s explanation
for a phenomenon with real life. In other words, it refers to the level that the researcher
and participants agree on events and their meanings (McMillan & Schumaer, 2006).
Opinions from experts other than the researcher have been gathered throughout the
study to enable the study’s validity (Creswell, 2007; Denzin, 1970; Merriam, 2009).
The voice records were transcribed after the interviews and sent to the interviewed
participants to check and confirm their accuracy. Reliability in qualitative studies
refers to consistency and robustness (Neuman, 2006). In order to enable study
reliability, blinding was used as a method in analyzing the transcribed voice records.
Thus, an impartial interpretation was made because who the statements belonged to
was unknown (Creswell, 2007).

Findings
Three themes were created in the findings related to subjects where school principals

face moral dilemmas: between senior management and their own conscience, between
one teacher and the other teachers, and between the teachers and students.

Dilemmas Senior Management Encounters within Their Own Conscience

Because centralization has been adopted in Turkish schools, senior management plays
a key role in how school principals make decisions when encountering ethical dilemmas.
According to the study’s findings, ethical dilemmas confronted by both primary and high
school principals involve issues with the senior management. The majority of participants
stated that senior management forces them to accept substitute teachers and that they
face ethical dilemmas when making decisions on this issue. Principal Deniz, who faced a
dilemma between senior management’s orders and his own conscience, expressed how he
decided against them despite the pressure senior management exposed him to:

A substitute teacher started working here after a call from the branch manager. The teacher
constantly wanted gifts from the students. The teacher asked the students what their fathers
do and where their mothers work... The majority of students’ fathers work in the textile
sector. They brought the teacher clothes and goods... The teacher sometimes didn’t like
the color and gave it back to be exchanged. Anyway, the students complained. I called the
teacher and asked about it. The teacher said, “I didn’t know; the students wanted to surprise
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me.” I wrote a petition about this and dismissed the teacher. The branch manager called
again and asked what I did. I explained the issue. He said okay. What else could he say?

But I was in a dilemma over it.

Some school principals stated that they’d caved in to senior management because
they had been ordered, even though they felt guilty and the issue was about the
students. Principal Korhan expressed his opinion on this issue as:

A substitute teacher arrived at school via the boss of my boss’s boss, however... The students
didn’t like the way the teacher dressed, the parents constantly complained about her... She
displayed unmentionable behaviors which the parents and students were aware of, but I
couldn’t do anything about the teacher because the order came from the top authority. My
conscience was not at all at ease, though... She remained at the school until she decided to

leave herself, however.

Some participants stated having confronted ethical dilemmas about teachers’
course schedules as a result of pressure from senior management, and that they had to
ignore the rights of other teachers and yield to this order because senior management
had given it.

For example, a teacher wants a day off on the schedule. But I can’t do it and it doesn’t fit. I
tell them I can’t. Then the teacher goes and gets someone from the provincial union to call
me. After they call me, this time I nix the schedule and redo it for that teacher. I go against

my own word. (Principal Tuncay)

Because attendance is important in high school, school principals stated being
under pressure from senior management to delete students’ absences. High school
principals don’t want to do this so as to not be unfair toward the other students, but
they stated facing an ethical dilemma because they had been forced to obey the order
given by their superior. Principals in primary schools stated being under pressure
from senior management to change students’ classrooms. Similarly, primary school
teachers felt stuck in an ethical dilemma, choosing between students’ rights and their
superior’s command. However, they had to obey their superior and ignore the other
students’ rights.

According to the study’s findings, the majority of ethical dilemmas that school
principals had experienced through pressure from senior management on deciding
something resulted with the principals obeying their superiors’ orders. The path that
school principals follow when pressured by senior management is to explain the
event in detail and try to convince them. Principals generally obey their superiors’
orders when they fail to convince them. However, the thing that disturbs principals is
when they have to obey the orders of senior management that goes against a promise
they made to the parents, students, or teachers. One participant expressed this as:
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One came and tried to delete an absence from 2 months ago. There is no law for this, no
rules... You take a firm stand on one side... You explain this to the parent. The parent leaves
as if he understands, then tells the district national education directorate who then calls me.
They tell me to help out... You say “Okay sir, no problem.” The next time that parent comes
he is no longer innocent or meek. The parent comes and stands in front of you as if saying
“Look, I can handle everything like this.” When you experience this... When the same
parent displays two difference faces to you, you say to yourself, “Why am I here? What am
I doing?” (Principal Metin)

Moral Dilemmas between One Teacher and the Other Teachers

Principals should create an environment where teachers can increase their
motivation and display high performance. On this point, principals confront ethical
dilemma about what environment they should create for which teacher. School
principals stated confronting ethical dilemmas with teachers about giving them a day
off, not paying additional course fees, and giving certificates of achievement.

According to the principals, teachers want days off for their master’s degree
education, spending time with their children, or working at another job. Principals
stated that while these demands are limited specifically by law, they stretch the rules
to motivate successful teachers and to prevent a decrease in school achievement.
However, they confront ethical dilemmas about whether or not they are being unfair
to the other teachers.

Some participants expressed encountering an ethical dilemma regarding whether
or not to pay the additional course fees for successful teachers. One principal who
didn’t want to not pay the additional course fee for a successful teacher and also
didn’t want to be unfair toward the other teachers expressed his opinions as:

If a teacher doesn’t attend class on Monday, his or her additional course fees for Tuesday
and Wednesday are not paid either. But I know that the teacher is hard working. I'm faced
with a dilemma in this case. Should I pay this teacher’s additional course fees or not? If
do, then I have to pay Tuesday and Wednesday’s fees as well. Yet, if [ do pay it and another
teacher hears this, I will be in a difficult situation, and I don’t want this to happen. I face a
dilemma on this issue. (Tuncay Principal)

Another issue principals face ethical dilemmas with is about the achievement
certificates given to teachers. Selecting a few teachers from among the more than one
who deserve to receive an achievement certificate forces school principals to face
ethical dilemmas.

The majority of school principals who face ethical dilemmas with teachers stated
that although they don’t want to be unfair toward other teachers, they side with
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successful teachers. These principals, who stated that the main reason for doing this
is to prevent a decrease in teacher performance, strive to keep this behavior secret
so0 as not to draw a reaction from the other teachers. Some principals stated helping
every teacher one-by-one so as not to be unfair towards them.

Moral Dilemmas between Teacher and Student

According to the study’s findings, primary and high school principals confront
ethical dilemmas between students’ and teacher’s rights while making decisions. The
issues they stated facing ethical dilemmas with are violence performed by teachers
and the union’s understanding of how to dress. The point that pushes principals
concerning teachers’ and students’ rights is on one hand, they wish to impose sanctions
on teachers but can’t, while on the other, they want to prevent students’ educational
psychology from becoming negatively affected.

The majority of school principals emphasized that violence is unacceptable and
students’ rights are defended. While some participants stated pressing charges against
the teacher, other participants underlined that although the behavior is unacceptable,
they don’t always press charges but try to explain to the teacher that their behavior
is wrong and try to fix the relationship between the parent and teacher. One principal
expressed his opinions on this as:

The other day, our math teacher hit a student in class on the head with a book. The parent
came to complain. But I still have to defend the teacher. The teacher is just a novice with
only four years of experience. But he’s very good at his job. I first calmed the parent down,
telling them they’re right: “I have a child, too, and if this happened to me, I would also go
and complain to the principal... We are always here, we don’t go anywhere else. This won’t
happen again. If it does, I will be here again and we will talk again.” The parent calmed
down a bit. I called the teacher to my room and talked in person. I said that the parent is
like your mother, kiss her hand, apologize, and end this issue. The teacher apologized to the

parent and the issue was resolved. (Korhan Principal)

No matter how much violence is prohibited by law, some school principals find
the teachers to be right about corporal punishment and stated encountering an ethical
dilemma on this decision. Principal Deniz stated, “The teacher is actually a good
person. Obviously my child made him angry,” which underlined that the reason why
the teacher got rough was because of the student.

Another issue that confronts school principals with ethical dilemmas is the union’s
actions concerning the teachers’ dress code. School principals stated that although how
teachers dress doesn’t comply with appearance regulations, they support the decisions
made by their union and dress accordingly, and that the students are influenced by
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their teachers’ appearance. Principals are confronted with ethical dilemmas on one
side by their students’ development, and on the other by their wish to impose sanctions
on teachers but can’t. Some participants stated having complained about teachers
who don’t dress according to social norms to higher authorities in consideration of
the students’ development and so as not to draw a reaction from the other teachers.
The principals who follow this path stated being aware that no decisions would be
made against the teachers they had taken action against and that their (the principals”)
actions would cause higher authority to develop a negative impression towards them,
but they took action for their students. Other participants underlined not having taken
action against such teachers because they know it would bring no benefit and that
they felt guilty. Two principals expressed their opinions on this as:

...One of our teachers saw a teacher working in the Religious Vocational High School next
to us wearing religious dress... The dress-code strike of the unions has reached this point.
What can a school principal do now? He can’t do anything! Here you have an ethical
dilemma. A teacher should be an example for students. They can dress however they like
outside but not in school... This actually began with not wearing a tie. Now it is off the
rails... But I can’t say anything. (Principal Osman)

Teachers are on a dress-code strike... Well, you can’t say anything. You may want to, but
you can’t. The man says a decision was made by the union. There is a slim-fit pants trend
among males this year. Our teachers are young. Male students come to school with slim-fit
pants. The man is unshaved and has an earring... The students take him as a model. I want
to warn him, but I can’t. The union gave their decision. (Principal Tuncay)

Discussion

According to this study, which examines the ethical dilemmas school principals
face, ethical dilemmas were observed between senior management and their own
conscience, between one teacher and the other teachers, and between teachers and
students. Ethical dilemmas resulting from the pressure placed by senior management
involve substitute teachers, teachers’ course schedules, and deleting students’ absences.
Administrators are inevitably exposed to various pressures during their decision-
making processes (Baloglu, 2014). School principals, who face pressures from senior
management and experience ethical dilemmas, seek answers to the questions, “Who
establishes the rules, policies, and laws; who benefits from these rules, laws, and
policies; who has the power; and whose voices are not being heard?” (Caldwell et
al., 2007; Shapiro & Hassinger, 2007) and consider the ethics of critiquing. Most
school principals who are exposed to pressures by senior management do what their
superiors tell them to, even if their conscience bothers them. According to Kirby,
Paradise, and Protti (1992), administrators make decisions that don’t conflict with
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the opinions of their superiors. Administrators can make decisions in accordance with
their superiors’ opinions in order to maintain their administrative titles at any cost and
by ignoring their conscience (Ozdemir, 2008).

According to another finding of the study, principals experience ethical dilemmas
between one teacher and the other teachers. School principals stated facing ethical
dilemmas with teachers mostly about giving a day off to one, making extra course
payments, and giving certificates of achievement. Walker and Shakotko (1999) stated
that school principals experience ethical dilemmas mostly with personnel evaluations
and teacher reinforcements. According to their study’s findings, principals who face
ethical dilemmas between teachers stated bending the rules by taking into consideration
Starratt’s (1991) ethics of caring so as not to decrease teacher motivation and school
achievement while making decisions. Principals keep some implementations hidden
to prevent other teachers from feeling walked over. According to Langlois’s (2004)
study on educational administrators, administrators are worried that the staff will
resent them because of a decision they made.

According to another of the study’s findings, school principals stated mostly facing
ethical dilemma issues such as teachers’ use of corporal punishment and their union’s
understanding of the dress code. On this point, one observes that the majority of
principals support the students. School principals who face ethical dilemmas between
students and teachers can be said to make decisions according to professional ethics
for the success of all students (Caldwell et al., 2007; Shapiro & Hassinger, 2007).

In conclusion, the fact that educational organizations’ purposes are based on
values (Bursalioglu, 2010) and that the work environments have become more
complex for administrators due to modernization (Walker & Shakotko, 1999) makes
school principals’ encountering of ethical dilemmas inevitable. According to the
study’s findings, school principals practice different approaches for different ethical
dilemmas. According to Shapiro and Hassinger (2007), ethical components alone are
insufficient; they should be inter-supported and complete their deficiencies this way.
In this respect, one can say that crucial responsibilities are given to school principals.
School principals should examine power, policy, law, and legislation from a critical
perspective; should strive to achieve justice within the school; should consider
individuals’ personal needs while achieving this; and bear in mind the school’s aim.
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